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Abstract 
 
Aim: This study aimed to explore the relationship between the motivational beliefs and self-regulated learning 
strategies in a selected university in Jiangsu, China.  
Methodology: Descriptive-correlational quantitative research design was utilized in the study to describe the 
variables and their relationships. A random sampling was employed to determine the sample size. 617 Chinese 
college students participated in the study. All collected data were analyzed using Spearman’s rho for correlation.  
Results: The results of the study revealed the Chinese college students’ motivational beliefs were positively 
correlated with their self-regulated learning strategies. 
Conclusion: The significant relationship between motivational beliefs and self-regulated learning strategies among 
college students in China highlighted the importance of understanding motivational factors in shaping students' 
learning behaviors and academic outcomes. 
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INTRODUCTION 

Motivational beliefs and self-regulated learning (SRL) strategies are the key factors affecting learning. Exploring 
the connection between these factors in the learning environment can impact their academic achievement. In the era 
of knowledge economy, the explosive growth of knowledge makes the change of knowledge faster, and the 
traditional teaching mode based on knowledge transmission may not be effective in meeting the needs of the era of 
talent development (Tong et al., 2022). Therefore, learning motivational beliefs affect students' commitment and 
effort in learning (Amihan & Sanchez, 2023; Dizon & Sanchez, 2020). In the current society, the formation of 
students' learning motivation and belief is often faced with the balance of external pressure and internal demand. 

Higher education should empower the students to develop their individual abilities and help them achieve 
personalized growth (Salendab & Sanchez, 2023; Sanchez, 2023; Sanchez & Sarmiento, 2020). The biggest 
disadvantage of this model is that students' autonomy is difficult to play and display. Later, with the popularization of 
the learner-centered model, the subjectivity of college students in classroom teaching began to attract people's 
attention, and the status of the subject began to appear. This change undoubtedly lays a foundation for the 
improvement of college students' SRL ability. Consciousness is the pioneer of action, and self-learning consciousness 
is the premise of students' learning behavior. Under the guidance of self-learning awareness, college students can 
continue to take the initiative to learn in the rapidly changing society, maintain their competitive advantage through 
learning and meet the social needs of lifelong learning. 

With the advent of the scientific and technological revolution in the 21st century, offline teaching methods have 
been widely used in class and have had a profound impact on students' learning (Sanchez, et al., 2022). In this case, 
college students must have some degree of autonomy. Learning ability actively excavates network learning 
resources, learning to use them for themselves to be eliminated by society. On the other hand, some students may 
be more enthusiastic about their internal needs, and they may be passionate about the professional field and pursue 
the satisfaction of the knowledge. This inner learning motivation belief also helps students understand knowledge 
deeper and engage in learning more persistently.  
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SRL allows individuals to cultivate clear goals, prioritize quality of life, and grow through SRL. This type of 
learning requires effective self-management, planning, awareness, and self-actualization. SRL abilities are important 
standards to measure whether an individual has learned to learn, and it is also the core quality to judge whether an 
individual has real development potential. It has a profound influence in the process of talent training. At the same 
time, the level of SRL ability also indicates the possibility of individual development.  

De Silva (2020) believes that the improvement of SRL ability is conducive to improving the learning skills level 
of college students and realizing comprehensive development. However, there are various challenges in the 
classrooms for the students. The pressure of examination education gives students full freedom after the college 
entrance examination. Freed from the structure of school and facing the pressure of uncertain futures, many college 
students find it difficult to adjust to the absence of daily teacher supervision and peer comparisons, hindering their 
transition to SRL. Therefore, the teaching force of schools should pay more attention to stimulating students' 
motivation to encourage students to actively explore and discover their own interests and realize their own 
development and progress. In addition, the cultivation of SRL ability is also conducive to realizing the educational 
goal of professional ethics training.  

By cultivating students' motivational beliefs and SRL strategies, they can become active agents of progress in a 
constantly evolving world. Various studies focused on predictors of students’ motivation and self-regulation. Thus, 
the aim of this study was to examine the relationship between the motivational beliefs and SRL strategies of Chinese 
students in their learning process.  
 
Objectives 

The aim of the study was to examine the relationship between the motivational beliefs and SRL strategies 
among college students in a selected university in Jiangsu, China.  

 
a. To describe the profile of the respondents in terms of: 

1. age; 
  2. gender; 
  3. socioeconomic background; 
  4. school/college. 

b. To determine the motivational beliefs of the respondents in terms of:  
 1. self-efficacy; 
 2. intrinsic value; 
 3. test anxiety. 

 c. To determine the self-regulated learning strategies of the respondents in terms of: 
  1. cognitive strategy use; 
  2. self-regulation. 

d. To identify whether a significant relationship exists between the respondents’ motivational beliefs and 
self-regulated learning strategies. 

 
Review of Related Literature 

Key concepts such as self-efficacy and intrinsic value have emerged as driving forces behind students' 
engagement and academic performance. While high self-efficacy fosters resilience and goal-setting, intrinsic value 
fuels students' internal motivation. However, challenges like test anxiety and the lingering influence of exam-oriented 
education in China necessitate a holistic approach to cultivate SRL abilities. Addressing these complexities requires 
educators to empower students with effective cognitive strategies and self-regulation skills, fostering a learning 
environment conducive to lifelong growth and success. 
 
Motivational Beliefs 

 Learning motivation and SRL ability have always been the critical issues in the field of education. Since 
entering modern society, with the spread of western humanism, the teacher-led teaching in a traditional classroom 
has been criticized. Scholars have emphasized the subjectivity of students in teaching. Therefore, the related studies 
on self-directed learning began to gradually increase. Self-directed learning motivation beliefs are an intrinsic driving 
force for students' participation in learning activities, covering confidence in learning tasks, and intrinsic values about 
learning goals. Research in this area has focused on the two key concepts- self-efficacy and intrinsic value. Self-
efficacy is an individual's sense of confidence in successfully completing a specific task. It is closely related to student 
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academic performance, subject selection, and continuous effort. The study by Hayat et al. (2020) indicates that 
student self-efficacy has a significant impact on academic performance, and that students with high self-efficacy 
were more likely to set positive learning goals and better cope with learning problems. 
 
1. Self-Efficacy 

Studies have shown that students with high self-efficacy are more likely to overcome difficulties in learning and 
are more willing to set specific, achievable learning goals. They are also more positive when facing learning 
challenges. Thus, there is a significant positive correlation between students' confidence in their success on a specific 
task and their academic performance. Students with high self-efficacy are more likely to achieve better academic 
performance. Students with high self-efficacy tended to set positive learning goals. They are more likely to set 
challenging but achievable goals because they believe in their ability to overcome difficulties. Students with high self-
efficacy are more likely to adopt active and effective strategies to cope with problems when faced with difficulties or 
challenges. They are better able to deal with learning problems and remain motivated to learn. 

 These findings highlight the importance of self-efficacy in shaping students' learning behavior and academic 
performance. High self-efficacy was associated not only with better academic performance, but also with active 
learning goal setting and the ability to cope with learning difficulties. Thus, educators and educational policy makers 
can promote a positive learning experience and better academic achievement by enhancing student self-efficacy. 
  
2. Intrinsic Value 

Self-determination theory says that when students see what they learn as relevant to their interests, needs, 
and values, their motivation to learn becomes more internal and driven by those very desires. This means their own 
values directly fuel their enthusiasm for learning. Secondly, values are linked to academic motivation because the 
value and attractiveness of a discipline depend not only on cognitive factors (such as the importance 
of knowledge) but also on emotional factors (such as interest and fun), which is a combination of cognitive and 
emotional factors. In their self-determination theory (1985), Edward Deci and Richard Ryan emphasized the role of 
inner values in stimulating students' inner motivation. Moreover, the study of Filgona et al. (2020) further supported 
this theory, emphasized that stimulating students' interest in the subject impacts long-term enthusiasm for 
learning. Cultivating subject interest improves students 'desire for knowledge and maintains students' long-term 
investment in the subject and learning motivation. Students' interest in the subject helps improve their academic 
motivation, which in turn has a positive impact on academic performance. Interest-driven learning is often 
accompanied by deeper learning and higher-quality academic achievement. These findings highlight the importance 
of the intrinsic values of the subject and student interest in the subject for academic motivation and performance. In 
educational practice, educators can create a teaching environment to stimulate students' interest in subjects and 
encourage students to connect the subject content with their interests and values to cultivate a more lasting learning 
motivation. 

 During the 1990s, the rise of quality-oriented education, the growing emphasis on student-centered learning, 
and the focus on SRL abilities in China led to the emergence of SRL as a major research area in education. In recent 
years, with the deepening of education reform and quality-oriented education, the research on SRL has become more 
systematic and comprehensive. Many scholars have further explored the improvement of self-directed learning ability 
from different research perspectives. Chen (2012) proposes that educational reform can pave the way for stronger 
SRL in college students. By guiding them to clarify their goals and master specific cognitive strategies, we can 
empower them to become more effective learners.  

Shi (2017) highlights research system leadership as a key strategy for nurturing students' SRL. This strategy 
involves training guidance, building strong network resources, active mentoring, and refining the evaluation system. 
These measures create a sustainable mechanism to enhance students' SRL skills and boost their network-building 
abilities. Li (2017) mainly discussed how to cultivate students' SRL abilities in the new media environment. The 
results show that by improving the students' level of social cognition, optimizing the allocation of environmental 
resources, strengthening the school support service, changing the learning atmosphere, strengthening teachers' 
process guidance and teaching supervision and evaluation, the self-drive of current college students can improve SRL 
abilities. 
 
3. Test Anxiety 

Test anxiety remains a prominent concern in educational psychology, with recent studies shedding light on 
its multifaceted impact on students' cognitive functioning, emotional well-being, and academic performance. Johnson 
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et al. (2019) elucidated the detrimental effects of heightened test anxiety on students' self-regulation processes, 
highlighting maladaptive strategies such as avoidance behaviors and surface-level information processing. Li et al. 
(2021) conducted a comprehensive meta-analysis, affirming the consistent association between test anxiety and 
deficits in self-regulated learning across various educational contexts. Their findings underscored the pervasive 
nature of test anxiety's influence on students' academic outcomes, emphasizing the importance of targeted 
interventions to enhance self-regulation skills and mitigate its adverse effects. Moreover, Chang et al. (2023) 
demonstrated the efficacy of mindfulness-based interventions in alleviating test anxiety and bolstering students' self-
regulation abilities, offering promising avenues for supporting students' academic success in the face of test-related 
stressors. 
 
SRL Strategies  

Based on the constructivist perspective, Boekaerts (1991) suggested that learning autonomy involves 
subjective initiative, situational and social interaction, and self-regulation and self-reflection. Building on this idea, 
Winne (Simons, 2006) described autonomous learning as a process in which learners continually construct 
themselves and ultimately decide their own development direction. Similarly, Ding (2006) explained that autonomous 
learning is the volitional control process of learners in learning activities, based on the results of self-regulation of 
volitional behavior. Zimmerman (1989) provided a more comprehensive definition of SRL, stating that it is a process 
of students’ metacognition, motivation, and behavior. This definition was also acknowledged by Chen Hongyu (2010) 
and has been widely accepted and adopted by researchers both domestically and internationally. 
 
1. Cognitive Strategy Use 

Foreign studies have a strong theoretical basis for SRL, which is based on numerous domestic and foreign 
literature reviews. These studies concentrate on cognitive psychology, social cognition theory, and other 
perspectives. They also explore the meaning and mechanism of autonomous learning and suggest various 
autonomous learning models, which provide a comprehensive perspective for its theoretical framework. However, 
there are few empirical studies abroad that focus on the measurement of self-regulatory learning strategies and their 
impact on academic performance. Conducted through a questionnaire survey and on-site observation, various self-
regulation strategies students use was also identified. The researchers found that independent learning is a process 
in which students actively master the learning direction, method, and rhythm. In this process, self-drive is the 
intrinsic force that drives the individual’s continuous learning. To better realize self-directed learning, students need 
to adopt self-regulation learning strategies, including cognitive strategy use and self-regulation. Cognitive strategies 
are the methods and techniques that students adopt when acquiring, processing, and storing information. In self-
directed learning, the use of cognitive strategies is crucial to improve learning outcomes. For example, students can 
use cognitive strategies such as key marking, generalization, and induction to better understand and memorize 
knowledge. Studies have shown that the use of effective cognitive strategies is closely related to the improvement of 
academic performance and the cultivation of self-drive (Pintrich & De Groot, 1990). 
 
2. Self-Regulation 
  Self-regulation refers to the process in which students monitor, adjust, and control their behavior, emotions, 
and cognition during the learning process. Self-regulation includes goal setting, plan setting, time management, task 
monitoring and many other aspects. Through self-regulation, students can better adapt to the difficulty of learning 
tasks and adjust learning strategies to improve efficiency, thus improving students’ self-drive and academic 
performance (Zimmerman, 2000). 

Autonomous learning and self-drive are complementary, and self-regulation learning strategies are bridges and 
catalysts (Oates, 2019). Cognitive strategy use provides students with more flexible and efficient learning tools to 
help them better understand and apply knowledge. Self-regulation, based on students' internal driving force, guides 
them to learn more purposefully and improve their learning effect. 

Foreign studies have highlighted the strong theoretical foundation of SRL, which mainly involves cognitive 
psychology, social cognition theory, and other perspectives. They discuss the meaning and mechanism of 
autonomous learning and suggest various autonomous learning models, which provide a comprehensive perspective 
for its theoretical framework. However, there are relatively few empirical studies abroad that focus on the 
measurement of self-regulatory learning strategies and their impact on academic performance. Through 
questionnaire surveys and on-site observations, researchers have identified the different self-regulation strategies 
adopted by students and have initially explored the relationship between these strategies and academic performance. 
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For educators, it is crucial to pay attention to the students' SRL and their cultivation of self-drive. Educators 
can promote students to better realize self-directed learning by stimulating their interest, encouraging them to set 
clear learning goals, and teaching the use of cognitive strategies and developing self-regulation skills. Self-directed 
learning and self-drive are the cornerstones of lifelong learning, while self-regulation learning strategies are the key 
tools to achieve both. This integrated learning framework helps students to achieve better in a changing learning 
environment and to be fully prepared for future professional and academic challenges. 
 
Synthesis 

Comprehensive studies show that self-learning motivational beliefs, especially self-efficacy, and intrinsic 
values, have profound effects on students' learning motivation and academic performance. High self-efficacy and the 
perception of the intrinsic value of the subject can help encourage students to participate more actively in learning 
activities. However, examination anxiety as a negative emotional experience may suppress the students' motivation 
for learning and influence their academic performance. Therefore, educators and researchers should pay attention to 
how to improve students’ motivation for SRL and find effective ways to reduce test anxiety to create a learning 
environment more conducive to students' development. 

In the era of scientific and technological revolution, the rapid development of information technology is 
profoundly affecting the study and life of college students. As the main auxiliary tool for college students’ SRL, 
electronic products bring convenience to college students' learning, but they also bring many bad temptations, which 
hinder the smooth development of college students' SRL. In addition, students lack confidence in their own learning 
and have a low sense of self-achievement. The ideal learning effect plays a positive role in promoting 
the student's learning, but in practice, the effort is not always proportional to the rewards. If college students do not 
have enough self-regulation ability in the face of failure, they are prone to negative emotions such as depression and 
even self-doubt, lose confidence in learning, and even have different degrees of learning anxiety. From the above 
aspects, learning motivation belief and self-regulation learning complement each other, and there is a close 
relationship between the two. Good learning motivation and beliefs can motivate students to study more actively and 
independently. 

 
METHODS 
 
Research Design 

Descriptive-correlational quantitative research design was utilized in the study to describe the variables and 
their relationships. This design delineates the variables under examination and their interrelationships. The 
quantitative research methodology is employed to procure numerical data and formulate generalizations across 
diverse cohorts or explicate particular phenomena. Hence, this methodological approach is deemed appropriate to 
underscore the reliance on objective measurements and the utilization of statistical, mathematical, or numerical 
analyses in data interpretation. 
  
Study Participants 
 The study participants were 617 college students from different departments in a selected university in 
Jiangsu, China. This study used a random sampling method to conduct a survey. The population size of the school 
was around 16,000 students. Through the Raosoft calculator, the sample size was at least 376 students. 
 
Inclusion and Exclusion Criteria 

For inclusion criteria, respondents should be: 1). over 18 years old, 2). Chinese citizens, and 3). currently 
enrolled in a selected university in Jiangsu, China. For exclusion criteria, a respondent should not be 1). a part-time 
student (less than four subjects), 2). with medical or psychological conditions, and 3). conflicting interests with the 
researchers. 
 
Study Instrument 

The Motivated Strategies for Learning Questionnaire (MSLQ) by Pintrich and De Groot (1990) was developed 
with 44 items to assess student motivational beliefs and SRL strategies. It consists of 5 scales; self-efficacy (alpha = 
.92), intrinsic value (alpha = .92), test anxiety (alpha = .85), cognitive strategy use (alpha = .94) and self-regulation 
(alpha = .92). The items were answered using a 7-point Likert scale (1 = not at all true of me to 7 = very true of 
me). The first three scales cover the motivational components while the last two scales cover the SRL components. 
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The score was interpreted by computing their means and standard deviations (SD) on each item. The tool was 
adapted in this study. 

 
Procedures  

Permission from the school administrator/head to conduct the study via online survey was sought by writing 
a fomal letter. The letter included a general description of the study's nature and purpose, along with the ethics 
clearance certificate once it was granted by the Ethics Review Committee of Angeles University Foundation. The 
students were recruited through the help of the department heads of the school. Additionally, the informed consent 
form, demographic information, and research questionnaires for data collection purposes were appended in the 
letter. The informed consent form sought the respondent’s permission to complete the survey questions, which 
would take approximately 8-10 minutes of their time. The questionnaires were translated into Mandarin. 
 
Statistical Analysis of Data 

The researcher utilized the jamovi project (2023) version 2.3 to analyze the gathered quantitative data. The 
profile of the respondent was described in terms of sex, age, school/collge, and socioeconomic background. For the 
descriptive statistics, the mean and standard deviation of respondents’ motivational beliefs and SRL strategies were 
reported using the research instruments. For the inferential statistics, Spearman correlation was performed to 
analyze the collected data if there is a significant relationship between the respondents’ motivational beliefs and SRL 
strategies. 
 
Ethical Considerations 

The researcher ensured strict adherence to ethical principles in conducting the research. Approval was 
obtained from the Ethics Review Committee at Angeles University Foundation, guaranteeing no conflict of interest. 
Prior to participation, respondents provided informed consent including demographic details via online survey. Privacy 
and confidentiality of data were maintained, with voluntary participation emphasized and the option to withdraw at 
any time without consequence. Respondents' identities remained anonymous throughout the study, with data used 
solely for the intended purpose and treated confidentially. Moreover, no data alterations were made. 
 
RESULTS AND DISCUSSIONS 
 The present study examined the relationship between motivational beliefs and SRL strategie among Chinese 
college students. The findings revealed significant insights into the dynamics of learning motivation and SRL in the 
context of education. 
 
Profile of the Respondents 
 The total sample size of the study was 817 college students. The mean of their age was 20 (see Table 1). 
There were 16 schools/colleges who partake in the study (see Table 2). In terms of gender, 50.3% were female, 
while 49.7% were male (see Table 3). Regarding the socioeconomic background, 34% belonged to the high 
category; 32.4% to the middle category; and 33.5% to the low category (see Table 4).  
 
Table 1. Descriptive Statistics of the Age of the Respondents  

Mean SD 
Age 20 1.42 

 
Table 2. Distribution of the Respondents by School/College 

Major Frequency Percentage 

School of Marine Science and Fisheries 51 6.2 % 
College of Marine Technology and Surveying 52 6.4 % 

School of Marine Engineering 51 6.2 % 
School of Civil and Harbor Engineering 51 6.2 % 

School of Engineering 51 6.2 % 
School of Electronic Engineering 50 6.1 % 

School of Environmental and Chemical Engineering 51 6.2 % 
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School of Food Science and Engineering 50 6.1 % 
School of Computer Engineering 51 6.2 % 

College of Pharmacy 50 6.1 % 
School of Science 51 6.2 % 
School of Business 51 6.2 % 
School of Grammar 52 6.4 % 

School of Foreign Language 52 6.4 % 
College of Art Design 51 6.2 % 

School of Physical Education 52 6.4 % 
Total 617 100 

 
Table 3. Distribution of the Respondents by Gender 

Gender Frequency Percentage 

Male 406 49.7 
Female 411 50.3 
Total 817 100 

 
Table 4. Distribution of the Respondents by Socioeconomic Status 
 

Gender Frequency Percentage 
High 278 34 

Middle 265 32.4 
Low 274 33.5 
Total 817 100 

 
Descriptive Statistics of the Self-efficacy, Intrinsic Value, and Test Anxiety 
 Table 5 reveals the mean and standard deviation (SD) of the three sub-facets of the respondents’ 
motivational beliefs. Their average score on their self-efficacy was 4.51 (SD=1.47); intrinsic value was 4.53 
(SD=1.48); and test anxiety was 4.53 (SD=1.54) (see Table 5). This may suggest that college students with high 
test anxiety could still have a high self-efficacy and the intrinsic value. However, the study of Maier et al. (2021) 
showed that test anxiety is negatively correlated with self-efficacy. 
 
Table 5. Descriptive Statistics of the Self-efficacy, Intrinsic Value, and Test Anxiety 

Variables Mean SD 
Self-efficacy 4.51 1.47 

Intrinsic Value 4.53 1.48 
Test Anxiety 4.52 1.54 

 
Descriptive Statistics of the Cognitive Strategy Use and Self-Regulation 
 Table 6 presents the mean and SD of the two sub-facets of the respondents’ SRL strategies. Their mean on 
their cognitive strategy use was 4.53 (SD=1.45) and self-regulation was 4.55 (SD=1.45). This may indicate that 
Chinese college students have an above average level of SRL strategies. In the study of Dörrenbächer and 
Perels(2016), it was found out that undergraduate students with moderate and motivated SRL profile tend to 
regulated their learning.   
 
Table 6. Descriptive Statistics of the Cognitive Strategy Use and Self-Regulation 

Variables Mean SD 
Cognitive Strategy Use 4.53 1.45 

Self-Regulation 4.55 1.45 
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Correlation and Internal Consistency 
 Table 7 and 8 reports the results of the correlation and Cronbach alpha value of the total sample of the 
study variables. All scales revealed good internal reliabilities (see Table 8). Also, Spearman correlation analysis was 
conducted to determine the relationship between Chinese college students’ motivational beliefs and SRL strategies. 
Their motivational beliefs and SRL strategies were positively related (r=.62, p=.001) (see Table 14). The observed 
relation of the study variables may imply that Chinese college students with high motivational beliefs are most likely 
to regulate their learning processes. In the study of  It was concluded that freshman students who value their 
education and have confidence in their abilities are more likely to demonstrate a higher level of academic 
performance through SRL. 
 
Table 7. Correlation of Motivational Beliefs and SRL Strategies  

r p 
Motivational Beliefs and SRL Strategies .62 <.001 

Note. N=817 
 
Table 8. Cronbach Alpha Value of Motivational Beliefs and SRL Strategies  

Motivational Beliefs SRL Strategies 
Cronbach Alpha Value .966 .965 

Note. N=817 
 

Motivational beliefs, including self-efficacy, intrinsic motivation, and goal orientation, significantly influence 
students' engagement and persistence in learning tasks (Pintrich & De Groot, 1990). In the Chinese educational 
context, where academic achievement is highly esteemed, students' beliefs about their capabilities and the value they 
place on learning play a pivotal role in shaping their learning behaviors (Li, 2020). For instance, students with high 
self-efficacy beliefs are more likely to exert effort and persevere in the face of challenges, thereby adopting effective 
self-regulated learning strategies (Zimmerman, 2000). 

SRL strategies encompass a myriad of cognitive, metacognitive, and motivational processes that students 
utilize to manage their learning (Zimmerman, 2000). These strategies include goal setting, time management, 
metacognitive monitoring, and self-evaluation, which enable students to regulate their cognition, motivation, and 
behavior in achieving academic success (Zimmerman, 2000; Wang et al., 2017). In the Chinese educational context, 
where students often face intense academic pressure and competition, the cultivation of effective self-regulated 
learning strategies is indispensable for academic achievement and personal growth (Li, 2020). 

The relationship between motivational beliefs and self-regulated learning strategies among Chinese college 
students in China is intricate and dynamic. Research suggests that students' motivational beliefs influence the 
adoption and utilization of self-regulated learning strategies, while the enactment of these strategies, in turn, shapes 
students' motivational beliefs and academic outcomes (Li, 2020; Wang et al., 2017). For example, students with high 
intrinsic motivation are more likely to engage in deep-level processing and elaborative rehearsal strategies, leading to 
better understanding and retention of course materials (Pintrich & De Groot, 1990). Moreover, students who perceive 
a strong sense of autonomy and competence are more inclined to set challenging goals and persist in the face of 
difficulties, thereby enhancing their self-regulated learning capabilities (Deci & Ryan, 2000). 

Understanding the significant relationship between motivational beliefs and SRL strategies holds profound 
implications for educational practices in China. Educators and policymakers should strive to create a supportive and 
conducive learning environment that fosters students' intrinsic motivation, self-efficacy, and mastery goals (Li, 2020). 
This can be achieved through the implementation of learner-centered pedagogical approaches, such as inquiry-based 
learning, collaborative problem-solving, and formative assessment, which empower students to take ownership of 
their learning and develop adaptive self-regulated learning strategies (Wang et al., 2017). Additionally, educators 
should provide timely feedback, scaffolding, and resources to scaffold students' motivational beliefs and self-
regulated learning processes, thereby promoting academic success and lifelong learning (Deci & Ryan, 2000). 
 
Conclusion 

The significant relationship between motivational beliefs and SRL strategies among college students in China 
underscores the importance of understanding motivational factors in shaping students' learning behaviors and 
academic outcomes. It is evident that motivational beliefs play a crucial role in influencing Chinese college students' 
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engagement and persistence in learning tasks. Similarly, self-regulated learning strategies are fundamental for 
Chinese college students to manage their learning effectively.   

These findings highlight the need for educational manager to adopt a good understanding of motivational 
beliefs and SRL strategies when designing interventions and support systems for Chinese college students. 
Interventions and programs should be tailored to address individual differences in motivational orientations and 
learning preferences. Moreover, educational institutions should prioritize the cultivation of a supportive and 
autonomy-supportive learning environment that fosters students' intrinsic motivation, self-efficacy, and adaptive SRL 
strategies. By integrating learner-centered pedagogical approaches and providing personalized feedback and 
scaffolding, educators can empower Chinese college students to take ownership of their learning and develop lifelong 
learning skills. The significant relationship between motivational beliefs and SRL strategies among college students in 
China underscores the importance of adopting a holistic approach to student support and development. By 
acknowledging individual differences and leveraging evidence-based practices, educators and policymakers can 
empower Chinese college students to thrive academically and achieve their full potential in an increasingly 
competitive global landscape. 
 
Recommendations 

Further research endeavors may consider longitudinal studies to explore the developmental trajectories of 
motivational beliefs and SRL strategies among Chinese college students. By conducting longitudinal research, 
different insights may be gained into how motivational beliefs and SRL strategies evolve over time and their impact 
on academic outcomes. In addition, longitudinal studies can explore the dynamic interplay between motivational 
factors, demographic characteristics, and socio-cultural influences on students' learning behaviors and academic 
achievement. Moreover, researchers may conduct program evaluations to assess the effectiveness of interventions 
designed to enhance students' motivational beliefs and SRL strategies. By evaluating intervention programs, best 
practices and evidence-based strategies for promoting student motivation and SRL in diverse educational contexts 
will be examined. In addition, comparative studies across different cultural contexts can shed light on the universality 
and cultural specificity of motivational beliefs and SRL strategies. By comparing the various experiences of Chinese 
college students with their counterparts in other cultural settings, the unique socio-cultural factors that shape 
students' motivational orientations and learning behaviors will be uncovered. Ultimately, future researchers may 
strive to advance the theoretical understanding of motivational beliefs and SRL strategies and inform evidence-based 
practices to support student success in higher education. 
 The school administrators may propose curricular activities and programs that develops the motivational 
beliefs and SRL strategies of college students. Also, faculty members must be also equipped with necessary skills by 
attending seminars and training, fostering motivations and SRL. 
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